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ABSTRACT
A growing number of students are faced with significant social, emotional, and
behavioral needs that translate into a variety of problem behaviors in schools. These behaviors
often result in suspension or expulsion. Exclusionary discipline practices such as suspension and
expulsion negatively impact student outcomes and achievement. Additionally, these practices
are often disproportionately applied to specific student populations (i.e., students of color,
students with disabilities, and boys). Schools across the United States are looking for
alternatives to exclusionary discipline practices that remove students from classroom instruction.
Restorative practice can be an alternative to traditional punitive discipline approaches by
promoting strong interpersonal relationships while holding students accountable for their actions.
School principals play a critical role in leading any school improvement efforts. This
dissertation conducts a systematic review in order to summarize comprehensive research-based
information to understand the key actions of school leaders that result in the effective
implementation of restorative practice in schools. Twenty-three studies were examined.
Overall, there were four findings that rose to the top as most important for school leaders to
ensure effective implementation of restorative practice: 1) provide ongoing and sustained
professional development, 2) establish staff buy-in and trust prior to implementation, 3) model
restorative practice for staff, and 4) create a vision for the work. The researcher provides
recommendations for restorative practice training considerations that can be useful to school
district leaders in the development of positive school climates.
xi

INTRODUCTION
School districts across the United States are under intensified accountability to increase
academic achievement and ensure all students graduate college and career ready. Since the No
Child Left Behind (NCLB) Act was authorized in 2002, accountability for schools has placed
tremendous pressure on principals and teachers to increase reading and math test scores leaving
less time for building relationships and connections with students. Additionally, more students
are experiencing childhood trauma than ever before. For example, higher rates of youth
homelessness, abuse, neglect, and poverty are attributed to the increase in mental health, social,
emotional, and behavioral needs of the current student population (Parekh, 2018). Students with
these needs often display more challenging behavior that leads to suspensions and even
expulsions that result in missed classroom instruction. Additionally, there is disproportionate use
of these exclusionary practices among certain student groups (i.e., students of color, students
with disabilities, and boys) that contributes to the nation’s achievement gap (U.S. Government
Accountability Office [USGAO], 2018). With this in mind, creating safe school environments
and ensuring students feel connected to others in the school setting are essential to improving the
outcome for all students.
Restorative practice can be an alternative to traditional punitive discipline approaches
that remove students from classroom instruction by promoting strong interpersonal relationships
and hold students accountable for their actions. Restorative practices are not only procedures
that administrators implement when misbehavior occurs, but they also create a supportive school
1

climate and become a “way of life” among all staff in a school setting. Successful
implementation of restorative practice in schools requires a whole school approach. All
stakeholders must have a clear understanding of the philosophy surrounding this approach. As a
result, implementation of restorative practice requires highly effective school principals who can
create a vision for their school, establish trust, and build capacity among staff.
This dissertation includes a systematic review to understand the key actions of principals
for the development of safe and inclusive school environments for all staff, students, and families
using restorative practices as a primary strategy. A systematic review is more than a literature
review; it is a method that addresses a specific research question. This systematic review can be
considered more reliable and useful than any single study as it draws conclusions from a
combination of multiple studies.
The findings of this systematic review will be used to develop comprehensive training for
school district leaders (i.e., superintendents, central office administrators, and principals). The
dissertation provides information for professional development that include the rationale for why
change from traditional punitive discipline is needed, the definition of restorative practices, how
it can be used as an alternative to exclusionary discipline, and ultimately, a summary of findings
from the systematic review that outlines key actions of school principals to ensure effective
implementation and sustainability of restorative practices.

2

ARTIFACT I
DESCRIPTION OF THE PROBLEM OF PRACTICE
One of the greatest challenges facing public education today is the significant social,
emotional, and behavioral needs of students and how those needs impact learning (Kern, 2015).
Students with significant social, emotional, and behavioral needs often face poor post school
outcomes such as low graduation rates, high rates of arrests, and poor academic achievement
(Kern, 2015; Wagner et al., 2005). According to the National Alliance on Mental Illness (2019),
16.5% of children in the U.S. between the ages of six and 17 experienced a mental health
disorder in 2016. Additionally, approximately 5% of the student population ages 3-21 who
qualified for special education services under the Individuals with Disabilities Education Act
(IDEA) needed attention in the area of emotional or behavioral disturbance (National Center for
Education Statistics, 2020). Ongoing exposure to trauma, increased homelessness, and exposure
to substance abuse are some of the experiences students face daily that have a direct impact on
mental health and the ability to learn successfully (Clark et al., 2010; West et al., 2014).
Children with mental health, emotional, or behavioral disorders have a desire to be successful in
school, be accepted by their peers, and be recognized for their strengths and talents by their
teachers (Rappaport, 2020). All students want to feel connected to their school and community
and feel like they belong (Dunlea, 2019). However, the reality is these students often lack
meaningful connections to peers and staff.
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Underlying mental health conditions can translate into a variety of behaviors in schools
and can have serious implications for students (Parekh, 2018). Challenges these students face
may include social isolation, higher disciplinary rates, increased dropout rates, and involvement
with the criminal justice system (National Center for Learning Disabilities [NCLD], 2017).
Children with mental health, emotional, or behavioral needs often experience significant
disciplinary incidents that result in out of school suspensions or expulsion (NCLD, 2017). More
than three out of five youth with emotional disturbances (63%) have experienced disciplinary
actions, including suspensions and expulsions, in one school year, with an average of seven
disciplinary incidents each year (National Center for Special Education Research, 2006).
Ultimately, ongoing use of suspensions and expulsions with these students has a direct impact on
learning.
This dissertation examines how exclusionary discipline practices impact student
outcomes and achievement. In this instance, exclusionary discipline includes any type of school
disciplinary action that removes or excludes a student from an educational setting and classroom
instruction. Two of the most common exclusionary discipline practices at schools include
suspension and expulsion. Zero tolerance policies on school discipline have contributed to the
use of these exclusionary practices. There is growing concern regarding the disproportionate
impact these practices have on students of color and students with disabilities (Green et al.,
2018). This disproportionate use of suspension and expulsion results in loss of instructional time
for students out of the classroom and has a direct impact on the existing achievement gap (Perry
& Morris, 2014). As a result, all schools should strive to use disciplinary actions that minimize a
student’s time outside of the classroom.

4

Restorative practices can be an alternative to exclusionary practices in school discipline
and a strategy to address problem behavior that violates school code of conduct. In general,
restorative practice is an approach used in schools when a student violates some aspect of the
school behavioral expectations, and as part of the resolution, a student seeks to repair the
relationship between offender and victim to address the harm caused because of the misbehavior
(Wachtel, n.d.). This approach can include small informal impromptu conferences to formal
conferences in response to misbehavior where the facilitator explores what happened, who was
affected, and what needs to be done to make things right (Costello et al., 2018). It can also help
to support the mental health, emotional needs, or behavioral needs of students by strengthening
relationships among staff and students while reducing the time students are out of the classroom
setting. Unfortunately, education systems virtually look the same as they did decades ago as
educators and families often have deeply ingrained mindsets about how discipline should be
handled. This mindset is often punitive and does not address the needs of the current student
population. It is imperative that student discipline practices and policies change to better support
students who have historically received discriminatory treatment in schools (i.e., students of
color, students with disabilities, and boys). This type of system change in schools requires
highly effective principals to lead and sustain the change as it requires changes to school
discipline policies and practices that have been embedded in our schools. Principal leadership is
second only to teaching among school-related factors that result in student success (Leithwood et
al., 2004). Given the challenges that leaders face where these traditional systems exist, this
dissertation examines specific skills, behaviors, and action steps principals must take to ensure
effective implementation of restorative practices as a school-wide approach to transform schools
into safe, supportive, and inclusive learning environments for all staff, students, and families.
5

In summary, a growing number of students are faced with significant social, emotional,
and behavioral needs that translate into a variety of negative behaviors in schools. These
behaviors often result in suspension or expulsion. Exclusionary discipline practices such as
suspension and expulsion negatively impact student outcomes and achievement. When these
practices are applied disproportionately, they directly contribute to achievement gaps (Morris &
Perry, 2016). The effects of exclusionary practices not only have short term impacts on schools
and students (i.e., poor school climate and reduced achievement), but they also have longer term
consequences for students (i.e., increased incarceration rates and delayed workforce). Changing
traditional school discipline policies and practices that have been embedded in schools for
decades requires highly effective school principals. This dissertation identifies key actions of
principals that contribute to effective implementation of restorative practices as an alternative to
exclusionary discipline practice.
Overview of Relevant Literature
Negative Effects of Exclusionary Discipline Practices
Each state defines suspension and expulsion differently. In general, exclusionary
discipline includes any type of school disciplinary action that removes or excludes a student from
their educational setting. Suspensions are short periods of time (usually 10 days or less) that a
student must stay out of school while an expulsion can last for up to one year or more. An
alternative to suspensions and expulsions utilized by many schools is in-school suspension (ISS).
Unfortunately, ISS has been shown to be as ineffective as suspension and expulsion in reducing
students’ problem behaviors as it continues to result in the negative effect of missing key
instruction (Cholewa et al., 2018). In general, in-school suspension, out-of-school suspension,
and expulsion remove the student from classroom instruction and is considered exclusionary.
6

There are many negative effects of exclusionary discipline practices (Smith et al., 2015).
Traditional punishments like suspension do not teach behavioral expectations and negatively
impact the relationships between students and staff (Smith et al., 2015). These school practices
can negatively impact the overall school climate by increasing student mobility and decreasing
student engagement (Welsh & Little, 2018; Gregory et al., 2010). Long term implications of
poor school climate can result in poor student academic outcomes and future employment
challenges for individual students (Welsh & Little, 2018; Gregory et al., 2010). According to
Perry and Morris (2014), schools that exhibit higher levels of exclusionary discipline can
negatively affect all students, including non-suspended students. Specifically, high levels of out
of school suspension over time are associated with declining academic achievement among all
students (Perry & Morris, 2014). Frequent use of punishment creates highly punitive school
environments and hinders the academic performance of all students (Perry & Morris, 2014).
Perry and Morris (2014) advocate against excessively punitive school policies and emphasize the
need for alternative means to exclusionary discipline. Unfortunately, many school districts
continue to maintain policies that require out of school suspensions or expulsions as part of
discipline practices.
Exclusionary discipline practices not only have immediate impacts for students but also
long-term consequences. Exclusionary discipline practices have been reported to increase high
school dropout rates by as much as 24% (Marchbanks et al., 2014). Further, in the state of Texas
alone, exclusionary discipline practices are associated with approximately 6,600 grade retentions
per year (Marchbanks et al., 2014). The effects of dropout and retention have a significant
economic impact on society and result in delayed workforce entry that can translate into millions
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of lost tax revenue (Marchbanks et al., 2014). Exclusionary discipline practices can have lasting
effects for decades.
Disproportionate Use of Exclusionary Practices
The concept of the achievement gap has received significant attention over the years.
However, regarding equity issues, there has been less attention paid to the disproportionate use
of suspension and expulsion and its connection to the achievement gap (Gregory et al., 2010).
An analysis of suspension rates across the country highlights a disproportionate use for some
groups of students. Black students, boys, and students with disabilities have experienced some
of the highest rates of exclusionary discipline in K-12 public schools (USGAO, 2018). During
the 2013-2014 school year, Black students represented 15.5% of all public school students but
comprised 39% of students suspended from school (USGAO, 2018). Boys made up about 51%
of the student population but accounted for nearly 70% of students suspended (USGAO, 2018).
Students with disabilities showed an overrepresentation of students suspended from school by
more than 13% (USGAO, 2018). These disparities were widespread and persistent regardless of
the type of disciplinary action, level of school poverty, or type of public school attended
(USGAO, 2018). These disparities give rise to concerns that schools may be engaging in
discrimination, potentially violating federal civil rights laws.
A large body of evidence shows that Black students are subject to the most
disproportionate discipline in school settings (Gregory et al., 2010). National data show
consistent patterns of disproportionality in school discipline over the past 30 years for Black
students, specifically in suspension rates (Gregory et al., 2010). Students who are Black and
male, of lower socioeconomic status, or placed in special education are significantly more likely
to receive suspension (Cholewa et al., 2018). Additionally, research shows that school discipline
8

rates decreased over time for most racial and ethnic groups, but the rates for Black students
increased between 1991 and 2005 (Wallace et al., 2008). According to a report of suspensions in
California schools, 34% of students who exhibited defiance or disruption were punished using
suspension (Smith et al., 2015). This report highlights that those acts of defiance or disruption
are vaguely defined and applied differently across staff or schools (Smith et al., 2015). The U.S.
Department of Education Office for Civil Rights (2016) suggests that disparities observed in the
discipline data “are not explained by more frequent or more serious misbehavior by students of
color” (p. 4). Given the subjective nature of some student behaviors, this is potentially where
discrimination and bias contribute to consequences being applied differently.
Disproportionate use of exclusionary discipline practices can have long lasting effects. A
large amount of evidence demonstrates that some groups of Americans, specifically Black
citizens, are overrepresented in the criminal justice system (Barnes & Motz, 2018; Nicosia et al.,
2017). Inequalities in arrests can be connected to inequalities in school discipline (Barnes &
Motz, 2018; Mowen & Brent, 2016; Perry & Morris, 2014). Literature suggests a link between
receiving a suspension or an expulsion during the school years and an increased risk for arrest
later in life (Barnes & Motz, 2018; Mowen & Brent, 2016; Perry & Morris, 2014). This
phenomenon is referred to as the school-to-prison pipeline (Skiba et al., 2014; Wald & Losen,
2003). More specifically, the school-to-prison pipeline refers to the set of disciplinary policies
and practices, which lead to criminalizing behavior in schools and result in contact with the
juvenile justice system (Wald & Losen, 2003). These policies and practices place an emphasis
on punitive consequences, student exclusion, and justice-system intervention over students’ right
to an education. Reducing suspension and expulsions rates can have a direct impact on reducing
arrests rates.
9

Disproportionate use of exclusionary discipline has both short-term and long-term
impacts. In the short term, exclusionary discipline practices reduce instructional time for
students and lead to adverse academic outcomes (Gregory et al., 2010; Perry & Morris, 2014).
Exclusionary discipline practices also prematurely introduce students to the criminal justice
system. As a result, the disproportionate rates in suspension and expulsion are carried over to
arrest rates later in life. Closing the racial punishment gap is a critical strategy to closing the
racial achievement gap and putting an end to the school-to-prison pipeline.
Legislation Addressing Exclusionary Practices
The Elementary and Secondary Education Act (ESEA) of 1965 was enacted to address
the discrepancies in academic outcomes among American children. ESEA was reauthorized in
2002 as the No Child Left Behind (NCLB) Act. Most recently, the NCLB Act was reauthorized
by President Obama in 2015 as the Every Student Succeeds Act (ESSA). The ESSA is
considered civil rights law and includes new provisions to be used to advance equity by
upholding critical protections for America’s students who are disadvantaged and have the highest
needs (U.S. Department of Education [USDOE], n.d.). The National Assessment of Educational
Progress (NAEP) test is used annually in order to determine the impact these laws have had on
increasing student achievement for all students while closing the gap among student groups (Dee
& Jacob, 2011). Data shows little gains have been made over decades in math and reading even
with these laws in place. Additionally, significant achievement gaps still exist (Dee & Jacob,
2011). Evidently, significant measures need to be taken to ensure all students experience
improved achievement in K-12 schools.
The goal of ESSA is to continue to address gaps and improve outcomes that have not
come to fruition with NCLB or ESEA. A feature of ESSA that was not included in NCLB is the
10

requirement that districts create a healthy school environment since school climate plays an
important role in student achievement (USDOE, n.d.). Specifically, ESSA cautions against zero
tolerance disciplinary policies (USDOE, n.d.). The use of zero tolerance policies in U.S. schools
increased under President Clinton who wanted to close perceived loopholes as part of the GunsFree School Zones Act of 1990 (Dickerson, 2014). Expansion of zero tolerance policies for
offenses outside the initial scope of weapon and drug offenses has contributed to
disproportionate discipline practices of punitive measures including suspensions, expulsions, and
in many cases, referral to law enforcement agencies among certain student groups, particularly
Black students and students with disabilities (Dickerson, 2014).
Instead of zero tolerance policies, ESSA requires that schools take individual
circumstances into account with regard to disciplinary action (USDOE, n.d.). This legislation
recognizes that a positive school climate is needed to ensure safety in schools and encourages the
reduction of exclusionary discipline practices that take children out of school and instead focus
on resolving issues while discouraging the use of punitive approaches to student behavior
(USDOE, n.d.). Harsh, exclusionary, and discriminatory discipline policies and practices
undermine the intent behind ESSA.
School Leaders Impact on System Change
Many factors contribute to school success. Successful schools incorporate effective
curricula, ensure high-quality teaching, and have a strong, professional culture. All of these
aspects are shaped and developed as part of a larger school system. System change is required as
part of any school improvement effort and requires highly effective school leaders and
principals. Leithwood et al. (2004) established that principal leadership is second only to
teaching among school-related factors that result in student success. School leadership has a
11

direct impact on improved student achievement with the principal as a critical factor in the
success of program improvements within a school setting (Hallinger & Heck, 1998; Leithwood
et al., 2004).
School climate has a direct impact on student achievement (Sebastian, 2019). The daily
behaviors of school principals shape underlying norms, values, and beliefs that foster student
learning (Peterson, 1999). Effective school principals create a vision for their school and support
the movement of all stakeholders towards a common goal. Successful principals manage school
improvement initiatives by empowering teachers, knowing their staff well, and engaging in
explicit and purposeful communication (Hollingworth, 2018). Principals are central to shaping a
positive school culture and climate (Peterson, 1999). Changing ineffective discipline policies
and practices that have been embedded in American schools for decades requires highly effective
school principals to lead and sustain the change.
Alternatives to Exclusionary Discipline
With growing concern of the negative impact of exclusionary disciplinary practices,
schools are looking for alternatives for addressing problem behavior. Suspensions often produce
negative outcomes and create additional problems for schools and students (Ontario School
Community Safety Advisory Panel, 2008; Arcia, 2007). School principals have limited training
in the use of alternative strategies to exclusionary discipline practices (Smith et al., 2015). The
most commonly implemented practices include verbal reprimands, written notices to parents,
conferences, contracts, and detentions (Smith et al., 2015). These practices do not teach
behavior expectations, nor do they effectively reduce future problem behavior.
There are a variety of approaches that schools can implement as effective alternatives to
exclusionary discipline. Alternatives can include teaching social coping techniques and
12

mediation for resolving interpersonal conflicts (Hernandez-Melis et al., 2016). These
interventions have been shown to lengthen the amount of time between behavior incidents.
Additionally, participation in at least one intervention session has shown to reduce the likelihood
of future behavior incidents (Hernandez-Melis et al., 2016).
Restorative practice is a specific approach that is also used as an alternative to
exclusionary discipline by school districts. This approach is used in an effort to be proactive and
increase social development (Ryan & Zoldy, 2011). Restorative practices have shown
significant reductions in suspensions across all grade levels while making schools safer (Ryan &
Zoldy, 2011; Augustine et al., 2018). Schools using this model have kept students in their
classrooms with a reduction in student discipline problems (Anyon et al., 2014). Additionally,
this approach results in improved school climate through development of healthy relationships in
schools (Ryan & Zoldy, 2011).
Over the years, alternatives to exclusionary discipline have proven to be effective. As an
alternative, restorative practices have been shown to decrease the amount of time students spend
outside of the classroom. This approach promotes academic progress, improves adult to student
relationships, student engagement, and ultimately reduces future problem behavior.
Approaches to Solving the Problem of Practice
If schools want to experience improved student outcomes, current practices for
addressing and preventing problem behavior must change. As previously mentioned, one
strategy many schools are implementing is a restorative practice model (Drewery & Kecskemeti,
2010; Gregory et al., 2016; Gregory et al., 2018; Pavelka, 2013). Restorative practice can be
defined as proactive informal and formal processes that build relationships and a sense of
community to prevent conflict and challenging behavior (Costello et al., 2018). This section
13

outlines key aspects of restorative practices as an alternative to exclusionary discipline in school
settings.
Restorative practices were initially implemented within educational settings with the
intent of reducing individual discipline and behavior issues (Evans & Vaandering, 2016).
However, it has become increasingly evident that reducing discipline and behavior issues in
schools requires an overall positive school culture as the foundation for restorative practices
(Evans & Vaandering, 2016). To create a positive school climate, it is important to focus on
both the physical and psychological safety of all students (Smith et al., 2015). The relationships
among staff, students, and families created through restorative practices can support the
psychological safety of students (Gregory et al., 2016).
Restorative practices promote strong interpersonal relationships and hold students
accountable for their actions (Evans & Vaandering, 2016; Smith et al., 2015). Teachers who
effectively implement restorative practices have more positive relationships with their students,
specifically students of diverse backgrounds (Gregory et al., 2016). Students perceive teachers
as more respectful when they issue fewer discipline referrals compared to teachers who do not
implement restorative practices (Gregory et al., 2016). Restorative practices are not just
procedures that administrators implement when misbehavior occurs; these practices create a
supportive school climate and become a “way of life” among all staff in a school setting.
Core components and processes for restorative practice in schools have been described
differently by authors and researchers. Core values of restorative practice models in schools
typically include concepts of dignity and mutual respect and are often viewed as a continuum
that range from informal to formal responses while working with students (Evans & Vaandering,
2016; Costello et al., 2018). Table 1 describes the continuum of restorative practices for schools.
14

This continuum describes responses used by all school staff (teachers, paraprofessionals,
administrators, etc.) and demonstrates how responses range from informal to formal.
Table 1
Restorative Practices Continuum (Costello et al., 2018)
Response

Description

Affective statements

Expression of feelings by the teachers. When a teacher
expresses their feelings, children become more empathetic.

Affective questions

Elicit what the student was thinking and feeling (i.e. what did
you think when you realized what had happened?)

Small impromptu conference

An informal restorative practice that consistently fosters
awareness, empathy, and responsibility as a way to achieve
social discipline.

Group or circle

Simply sitting in a circle helps everyone feel more connected.
Circles can be used to check in/out, set classroom norms,
respond to significant behavior problems.

Formal conference

Formal responses to misbehavior. Facilitator explores what
happened, who was affected, and what needs to be done to
make things right.

Restorative practice models in schools can also create a forum for resolving conflict
among students or among students and staff (Pavelka, 2013). Overall, restorative practice can
help repair harm by having victims and offenders come together, empowering students as active
participants in resolving the situation (Pavelka, 2013). The benefits of empowering students to
resolve conflict can provide lifelong skills that will last far beyond high school. Students learn to
take ownership of their behavior and engage in acts of empathy and forgiveness.
In general, authors and researchers have defined restorative practice through a variety of
core elements focusing on preventative measures rather than relying on reactive measures.
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Restorative practice encompasses an approach that is non-punitive and relationship-focused
while addressing conflict and promoting collaborative problem solving among staff and students.
Linking Possible Solutions and Barriers to Theoretical Foundations
The successful implementation of restorative practice in schools ties together the
theoretical foundation of restorative practice and effective school leadership. Schools cannot
become restorative overnight. It takes actions by principals to have hard conversations to change
the culture of a school. Change towards a restorative culture starts with helping educators gain
clarity on their beliefs about justice and discipline. This type of change in culture can take years
to achieve. Highly effective school leaders are essential in creating a school climate that is
conducive to restorative practice.
Theoretical Foundation of Restorative Practices
Kurt (2020) credits the learning theory of psychologist Lev Vygotsky (1896-1934) as a
key consideration in the development of restorative practice. Vygotsky developed a theory that
learning is influenced by our social interactions (Kurt, 2020). It is believed that teachers can
control many factors in the educational setting, and children learn from the beliefs and attitudes
modeled within their learning environment (Kurt, 2020). Vygotsky explained that learning
social responsibility involves focusing on the development of positive learning environments
such as those made available in schools (Macready, 2009).
Implementation of restorative practices in the school environment offers a range of
relevant learning opportunities (Macready, 2009). Analysis of problem behavior can be an
opportunity to learn and reflect on the values and principles of a socially responsible school
culture (Macready, 2009). Rewards and punishments are often used to reinforce learning. Some
believe that individuals learn social responsibility by learning to fear the consequences of social
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irresponsibility (Wilson & Herrnstein, 1985). Unfortunately, evidence does not suggest that the
use of rewards and punishments raises the level of social responsibility in society (Wilson &
Herrnstein, 1985). School-based restorative practice emphasizes the importance of dialogue and
social collaboration unlike traditional approaches that rely on rewards and punishments.
The social science of restorative practice ties together theory, research, and practice from
diverse fields including education, counseling, criminal justice, social work, and organizational
management (Costello et al., 2018). Many cultures around the world utilize restorative practices
to create peace, ensure restitution, and facilitate problem solving (Smith et al., 2015).
Restorative practice in schools grew out of restorative justice models in the criminal justice
system used by courts and law enforcement agencies (Augustine et al., 2018; Zehr, 2016; Smith
et al., 2015). School settings traditionally use the term restorative practice as opposed to
restorative justice (Augustine et al., 2018). The foundation for restorative justice is rooted in
strong relationships and brings together victims and offenders to discuss the harm, the impact of
the offense, and what needs to be done to reestablish relationships (Augustine et al., 2018; Zehr,
2016; Smith et al., 2015). Restorative justice within the criminal justice system tends to be
reactive in nature, whereas restorative practices in schools use preventive measures focused on
teaching skills to children (Smith et al., 2015). Restorative practice is not a specific strategy or
program; it is interwoven in every interaction within a school building.
Restorative practice offers opportunities for learning social responsibility within the
school community. Schools play an important role in providing a culture where children may
learn the value of relationships and social competence. Social relationships are the foundation of
restorative practice. These learning opportunities not only help create a positive school culture
but also develop skills that students will utilize beyond school walls and into adulthood.
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Leadership Theory
“To affect change inside an organization we must remember why people resist change.
People don't fear change, people like comfort. The status quo is more comfortable than the
unknown.” (Sinek, 2018)
School systems face unprecedented local, state, and federal accountability for school
performance and student achievement. Additionally, educators have a moral and ethical
obligation to close achievement gaps and ensure all students are successful. The landmark
Supreme Court case, Brown v. Board of Education, marked a turning point in schools by
highlighting racial inequalities in U.S. educational institutions by making equal opportunity
in education the law of the land. The Constitution requires that every child be given equal
educational opportunity regardless of race, ethnic background, religion, sex, financial status, or
citizenship (American Civil Liberties Union, 2020). Every child in America should have access
to high quality education.
Research consistently shows that schools classified as successful possess strong school
leadership (Huber, 2004). In fact, the importance of educational leadership can be considered
one of the clearest findings of school effectiveness research (Gray, 1990). This is evidenced by
the Obama administration where the U.S. Department of Education’s key strategy for
transforming the nation’s worst schools included replacing principals of failing schools as one of
its central strategies (Abrevaya & White, 2009). Additionally, according to former U.S.
Secretary of Education Arne Duncan, “There’s no such thing as a high-performing school
without a great principal. You simply can’t overstate their importance in driving student
achievement, in attracting and retaining great talent to the school” (Connelly, 2010, p. 34).
Leithwood et al. (2004) reviewed both quantitative and qualitative research on school leadership
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and concluded that leadership is second only to classroom instruction among school-related
factors in influencing student learning.
Regarding the school improvement process, studies emphasize the importance of school
leaders (Huber, 2004). School improvement efforts occur in phases with an end result that the
improvement effort becomes institutionalized after its initiation, so that it will become a
permanent part of the school’s culture (Huber, 2004). The goal of any school improvement
process is to create a reflective staff culture with the intent of continued organizational learning
(Huber, 2004). School principals are essential change agents who have significant influence on
whether a school will adopt new school improvement initiatives successfully. They are also
responsible for fostering a reflective staff culture towards continuous improvement.
Many models and theories have been developed to help provide guidance to leaders
regarding effective organizational change. Although no one single model provides a one-sizefits-all solution, Kotter’s eight stage process of creating a major change is a widely recognized
model for change management (Pollack & Pollack, 2014). Kotter (2012) describes an eightstage process for effective change management in any organization as outlined in Figure 1.
A scholarly paper published by Langston University (2016) provides a comprehensive
definition of transformational leadership:
“Transformational leadership is defined as a leadership approach that causes change in
individuals and social systems. In its ideal form, it creates valuable and positive change in
the followers with the end goal of developing followers into leaders. Enacted in its
authentic form, transformational leadership enhances the motivation, morale and
performance of followers through a variety of mechanisms.” (p. 1)
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Figure 1
Kotter’s (2012) Eight Stage Process for Effective Change Management
Step One: Communicate Urgency
Create an environment where individuals are aware of an existing problem and can see a
possible solution.
Step Two: Build a Guiding Team
Build a coalition that can help spread messages, delegate tasks, and ensure there is support
for the change.
Step Three: Create a Vision
Create a vision that is easy to understand and articulate the overall aim to generate support
from the whole organization.
Step Four: Communicate for Buy-In
Use the coalition to communicate the vision to generate support and ensure the vision is
communicated throughout the organization.
Step Five: Remove Obstacles
Identify any barriers blocking the change’s path and use available resources to break them
down.
Step Six: Create Short Term Wins to Provide Momentum
Demonstrate the advantages of the new process by creating short-term wins to build
motivation and direction.
Step Seven: Maintain Momentum
Keep setting goals and analyzing what could be done better for continued improvement to
prevent complacency before project completion.
Step Eight: Incorporate Change into Organizational Culture
Keep leaders on board and celebrate individuals who adopt the change to promote the
change to the core of your organization.
Transformational leadership of school principals is essential for effective implementation
of restorative practice as an alternative to suspension given the deeply embedded beliefs about
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school discipline and punishment held by educators. Specific to organizational change in
education, Muhammad and Cruz (2019) outline four skills of transformational leaders for
effective school organizational change as explained in Figure 2.
Figure 2
Stages of Transformational Change (Muhammad & Cruz, 2019)
Step One: Communicate the rationale.
Leaders must effectively communicate the rationale. At this stage, effective school leaders
use data as part of communicating the rationale.
Step Two: Establish trust.
Leaders must effectively establish trust by connecting with people’s emotions and making
ethical connections to their purpose as educators.
Step Three: Build capacity.
Leaders must effectively build capacity and invest in training of staff.
Step Four: Get results.
Leaders must get results by ensuring this message: improvement is not optional, and there
is full participation of all staff.
Transformational leadership is a style of leadership where leaders establish new norms,
change staff attitudes, create a new vision, and make fundamental changes to the culture of the
organization (Anderson, 2017). Leaders must transform stakeholder beliefs away from
traditional punitive approaches in order to implement restorative practices. This approach
emphasizes the need for teacher commitment as part of school reform (Anderson, 2017).
Transformational leadership exhibited by school principals works to support teacher buy-in and
commitment as part of any system change.
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Barriers to Effective Implementation of Restorative Practice in Schools
Simply stating the intent to implement restorative practice in a school setting does not
guarantee effective implementation. There are many reasons why schools succeed or fail at
becoming restorative places of learning and growth. As stated previously, implementing any
system change can take years, especially when school culture change is required. Brummer
(2016) states that schools should avoid implementing restorative practices for the sole purpose of
reducing student discipline referrals and suspensions. Instead, schools should strive to
implement restorative practices with the intent of impacting overall school culture by creating
better learning environments for students and better work environments for staff (Brummer,
2016). According to Brummer (2016), schools often fail to properly implement restorative
practices due to lack of planning. For example, it is important to establish adequate staff buy-in
prior to roll out. Additional factors that contributed to poor planning include lack of ongoing
training, lack of investment in time and money, and lack of support for teachers (Brummer,
2016). Change is hard with any system change. Restorative practice is more than simply adding
policies and practices. It requires a change in mindset by all stakeholders.
As part of this study, leadership traits are investigated to learn more about effective
implementation of restorative practices. This study seeks to understand key actions of school
principals who have effectively implemented restorative practice and have maintained the
change over time with the result being improved student outcomes. Approaches identified in this
study can assist with development of restorative practice training that can be applicable to
managing and leading schools in the development of positive school climates.
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ARTIFACT II
RESEARCH APPROACH AND RESULTS
A systematic review of existing research was conducted as part of this dissertation. A
systematic review is not merely a literature review, but it is a method used to address a research
question. It helps to summarize comprehensive research-based information that can be used by
practitioners, policy makers, and others (Brettle, 2009). Systematic reviews can inform us about
what is known, how it is known, how it varies across studies, what is not known from existing
research. Ultimately, this approach can provide a basis for planning new research (Gough et al.,
2017). As a result, systematic reviews are routinely used to inform evidence-based practice and
decision-making (Lane, 2021).
The following research question was addressed in this systematic review: What are the
specific key actions of principals that result in the effective implementation of restorative
practices in schools?
Reviewing research systematically involves four essential steps: (a) clarify the question
being asked, (b) identify and describe the relevant research, (c) critically appraise research in the
systematic manner and synthesize findings, and (d) establish what claims can be made (Gough et
al., 2017). There are several advantages to systemic reviews. Systemic reviews can include a
wide variety of relevant research that draws from a variety of sources and types of research.
(Lane, 2021). Systemic reviews can be considered more reliable and useful than any single
study as they draw conclusions from a combination of multiple studies that have been assessed
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for relevance and quality (Lane, 2021). Systematic reviews have a clear advantage over
traditional literature reviews where the quality of reviews is improved through increased
transparency, inclusion of greater breadth of studies, greater objectivity, and reduction of implicit
researcher bias (Mallett et al., 2012). Ultimately, systematic reviews should be considered an
effective approach to finding a robust and practical answer to a focused research question.
However, systematic reviews can also have limitations. Systematic reviews are only as
good as the studies reviewed. The quality depends on what has been published in the literature.
Systematic reviews require access to a wide range of databases and peer-reviewed journals and
differences in website search functions can mean that potentially pertinent studies can be missed
(Mallett et al., 2012). Much effort and consideration has been put into this review to ensure all
possible research was included as part of this systematic review to answer the specific research
question. However, it is possible some research was missed. An additional limitation is that
personal judgment and expertise is often needed to conduct a review and as a result, personal
biases or expectations can influence the result of the study (Greco et al, 2013). It is important to
note that the researcher has experience with implementation of restorative practice in schools.
To reduce bias, efforts were made to include extensive and relevant research regardless of the
results. In an effort to account for publication bias, unpublished and published studies are
utilized. The current systematic review is designed to synthesize the actions of school principals
that result in effective implementation of restorative practices.
Method
An important consideration in this study is defining the term restorative practice. For
purposes of this systematic review, the following operational definition was developed:
restorative practice is a school-based response to when a student violates some aspect of the
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school district behavioral expectations, and as part of the resolution, a student seeks to repair
the relationship between offender and victim in order to address the harm caused as a result of
the misbehavior (Wachtel, n.d.). Therefore, programs or initiatives that contain “restorative”
elements (i.e., restitution) but do not include a process to bring the student together with the
victim (i.e., another student or a teacher) were not included in the research.
The use of restorative practice first was reported in a school setting in 1994 by Marg
Thorsborne, an Australian educator (Wachtel, n.d.). Consequently, the studies used in this
systemic review include a comprehensive search of literature on restorative practice in schools in
the last 25 years. Selection criteria, sometimes referred to as inclusion or exclusion criteria,
create parameters for which research studies are included in the review (Newman & Gough,
2020). The selection criteria for studies included in this systematic review are the following:
● Studies that included the use of restorative practices that fell within the working
definition
● Studies that included at least one of the following strategies of restorative practice:
small impromptu conference, group or circle, or formal conference
● Studies that include actions of school leaders or other factors that contributed to the
success or failure of the implementation of restorative practices (improved school
climate and/or reduction in behavioral incidents)
● Study population not representative of a general population of young people (for
example, young sex workers) and schools with less than 50 students were excluded
Data Collection and Coding Procedures
A coding guide was developed to extract relevant data reported in the original
article/report. The primary purpose of the coding guide assisted in the collection of relevant data
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from each study relative to the analysis of literature (Cooper, 2017). Table 2 outlines the
characteristics used as part of the coding guide in this systematic review.
Table 2
Coding Guide
Category

Report Information

Research article

Year of the study
Author of the study
Type of publication
Country where study was conducted

Essential components

Small impromptu conference
Group or circle
Formal conference

Participants

School demographics (ages served, income
level, diversity)
Type of school (charter, private, public)

Outcomes

Student discipline rates
School culture satisfaction rates

Search Strategy
A systematic search of the literature was conducted May-September 2021 to identify all
studies that discussed the implementation of restorative practice in schools and the key behaviors
of school leaders that contributed to successful implementation. The following databases were
utilized in the search: ERIC (Public Education Resources Information Center), PsycINFO,
Google Scholar, and ProQuest. Keywords used in the search included: “restorative practice*,”
“restorative justice,” “implementation,” “school*,” “leadership,” “sustainability,” “school
leader*,” “principal*,” “system change,” “school improvement,” and “change leadership.”
Additionally, reference lists and citations of included studies were screened to identify other
publications that may not have been found using the search terms. The search yielded 23 studies
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which included dissertations (9), journal articles (9), private reports (3), and conference
papers (2).
Study Selection
The criteria adopted in the selection of studies was as follows: (a) published as peerreviewed journals, dissertations, private reports, and conferences resources; (b) published within
the last 25 years; (c) discussed the key leadership factors that resulted in successful
implementation of restorative practices; (d) included components of restorative practice
implemented such as small impromptu conferences, group or circles, or formal conferences; and
(e) included K-12 public, charter, or private school settings in the United States across all
demographics and income levels.
Data Extraction
The following data were extracted for included studies: author, year, journal name, title,
and findings of effective implementation.
Results of Inquiry
An overview of the 23 studies selected for this review can be found in Table 3. In
general, there were four findings from more than 10 out of the 23 studies. Eight additional
findings were extracted from multiple studies, and nine findings were identified in only one
study without support from other studies. A summary of these findings can be found in Table 4.
Synthesis of Results
A synthesis is more than a list of findings from the included studies. It is an attempt to
integrate the information from the individual studies in order to provide an answer to the
research question. The objective of this review was to examine potential evidence for the key
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Table 3
Overview of Key Findings That Lead to Successful Implementation of Restorative Practices (RP)
(n=23)
First author, year

Type of
Publication

Findings

Anyon (2014)

Private report

Created a vision for the work.
Established staff buy-in and trust.
Provided ongoing and sustained professional
development.
Implemented a RP coach/coordinator.

Blood &
Thorsborne
(2005)

Conference paper

Created a vision for the work.
Modeled restorative practice for staff (i.e., facilitated
circles).
Established staff buy-in and trust.
Provided ongoing and sustained professional
development.

Blood &
Thorsborne
(2006)

Conference paper

Established staff buy-in and trust.

Charles (2019)

Dissertation

Model the change. Modeled restorative practice for
staff (i.e., facilitated circles).
Teachers received lesson plans each week, which
provided the script and format of the circles.

Das (2018)

Dissertation

Established staff buy-in and trust.
Provided ongoing and sustained professional
development.
Leadership qualities: collaborative, allowed for staff
voice, self-reflective, effective communication.
Created a vision for the work.

Davis (2018)

Dissertation

Built positive relationships with both students and
staff.
Established staff buy-in and trust.
Created a vision for the work.
Leadership qualities: collaborative, allowed for staff
voice, self-reflective, effective communication.
Established parent buy-in and provided parents with
information about RP (and students).
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Estes (2017)

Dissertation

Provided ongoing and sustained professional
development.
Modeled restorative practice for staff (i.e., facilitated
circles).

Evanovich et al.
(2020)

Journal article

Aligned RP with other school initiatives (i.e., PBIS).
Provided ongoing and sustained professional
development.
Created plan to observe and monitor RP components
(i.e., circles) and provide feedback for sustainability.
Monitor climate data (i.e., reductions in referrals, etc.)
for continuous improvement.

Fronius et al.
(2016)

Private report

Provided ongoing and sustained professional
development.

Gamma (2021)

Dissertation

School principals had high levels of buy-in and
confidence in understanding RP.
Ensured shift in discipline procedures.

Garnett et al.
(2020)

Journal article

Data analysis (academics, discipline, etc.) to show
change was needed and monitor progress.
Provided ongoing and sustained professional
development (included pre and posttests with staff).
Established staff buy-in and trust.
Monitor climate data (i.e., reductions in referrals, etc.)
for continuous improvement.
Aligned RP with other school initiatives (PBIS).
Shared leadership to support work (admin, teacher,
etc.). Included teacher voice in implementation
process.
Established parent buy-in and provided parents with
information (demonstrated circles) about RP (and
students).

Gregory et al.
(2016)

Journal article

Provided ongoing and sustained professional
development.
Established staff buy-in and trust. Addressing
fundamental ideological differences between RP
programming and more traditional beliefs.

Hannay et al.
(2006)

Journal article

Created a vision for the work.
Aligned RP with other school initiatives. Connect RP
vision to school goals.
Working collectively and collaboratively. Leadership
qualities: collaborative, allowed for staff voice, self29

reflective, effective communication.
Providing PD to address vision. Provided ongoing and
sustained professional development.
Model the change. Modeled restorative practice for
staff (i.e., facilitated circles).
Kervick et al.
(2020)

Dissertation

Established staff buy-in and trust.
Provided ongoing and sustained professional
development.
Created a vision for the work.
Modeled restorative practice for staff (i.e., facilitated
circles).
Established parent buy-in and provided parents with
information about RP.
Aligned RP with other school initiatives.

Liberman & Katz Private report
(2017)

Established staff buy-in and trust.
Provided ongoing and sustained professional
development.
Modeled restorative practice for staff (i.e., facilitated
circles).

Mansfield et al.
(2018)

Journal

Provided ongoing and sustained professional
development.

Mayworm et al.
(2016)

Journal

Provided ongoing and sustained professional
development.
Modeled restorative practice for staff (i.e., facilitated
circles).

McCluskey et al.
(2018)

Journal article

Created a vision for the work.
Modeled restorative practice for staff (i.e., facilitated
circles).

Mutscher (2018)

Dissertation

Modeled restorative practice for staff (i.e., facilitated
circles).
Aligned RP with other school initiatives.
Built positive relationships with both students and
staff.
Storytelling employed as action, method, and
pedagogy.
Created a vision for the work.
Established staff buy-in and trust.
Provided ongoing and sustained professional
development.
School principals had high levels of buy-in and
30

confidence in understanding RP.
Shared leadership to support work (admin, teacher, etc.)
Develop a timeline and plan for implementation.
Data analysis (academics, discipline, etc.) to show
change was needed and monitor progress.
Nelson (2019)

Dissertation

Provided ongoing and sustained professional
development.
Built positive relationships with both students and
staff.
Shared leadership to support work (admin, teacher, etc.)
Leadership qualities: collaborative, allowed for staff
voice, self-reflective, effective communication.

Pavelka (2013)

Journal article

Established staff buy-in and trust.
Shared leadership to support work (admin, teacher,
etc.).
Effective volunteer involvement requires recruitment,
training, development, and management.
Leadership qualities: collaborative, allowed for staff
voice, self-reflective, effective communication.
Created a vision for the work.
Establish restorative policies.

Watkins (2017)

Dissertation

Data analysis (academics, discipline, etc.) to show
change was needed and monitor progress.
Shared leadership to support work (admin, teacher,
etc.).
Created a vision for the work.
Established staff buy-in and trust.
Provided ongoing and sustained professional
development.
Established parent buy-in and provided parents with
information about RP.
Modeled restorative practice for staff (i.e., facilitated
circles).
Built positive relationships with both students and staff.
Leaders provide continuous guidance and support in
helping those staff who struggled.
Leadership qualities: collaborative, allowed for staff
voice, self-reflective, effective communication.

Weaver & Swank Journal article
(2020)

Provided ongoing and sustained professional
development (i.e., book study).
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Table 4
Summary of Findings in Rank Order
Number of studies
finding is included

Key finding

17

Provided ongoing and sustained professional development. Many
employed a small group to train others in the school (“Train the
trainer”).

12

Established staff buy-in and trust. Key early implementation steps that
can assess readiness to build a strong case for why the change in
practice is needed.

10

Modeled restorative practice for staff (i.e., facilitated circles).

10

Created a vision for the work.

5

Shared leadership to support work (admin, teacher, etc.). Includes
teacher voice in implementation process.

5

Leadership qualities: collaborative, allowed for staff voice, selfreflective, effective communication.

4

Established parent buy-in and provided parents (and students) with
information (demonstrated circles) about RP.

4

Aligned RP with other school initiatives.

4

Built positive relationships with both students and staff.

3

Data analysis (academics, discipline, etc.) to show change was needed
and monitor progress.

2

School principals had high levels of buy-in and confidence in
understanding RP.

2

Monitor climate data (i.e., reductions in referrals, etc.) for continuous
improvement.

1

Leaders provide continuous guidance and support in helping those staff
who struggled (i.e., coaching).

1

Develop a timeline and plan for implementation.

1

Storytelling employed as action, method, and pedagogy.
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1

Ensured shift in discipline procedures.

1

Created plan to observe and monitor RP components (i.e., circles) and
provide feedback for sustainability.

1

Effective volunteer involvement requires recruitment, training,
development, and management.

1

Establish restorative policies.

1

Teachers received lesson plans each week, which provided the script
and format of the circles.

1

Implemented a RP coach/coordinator.

factors that affect the successful implementation of restorative practices that result in reduced
student discipline rates and/or improved school culture.
School principals play a critical role in creating safe and orderly learning environments,
as well as engaging with diverse community stakeholders in support of the school’s mission and
vision (Leithwood et al., 2004). The Professional Standards for Educational Leadership (PSEL)
emphasize the following about effective school leaders:
“Effective educational leaders cultivate an inclusive, caring, and supportive school
community that promotes the academic success and well-being of each student and more
specifically, create and sustain a school environment in which each student is known,
accepted and valued, trusted and respected, cared for, and encouraged to be an active and
responsible member of the school community.” (National Policy Board for Educational
Administration, 2015, p. 13)
The results of this study reviewed findings on how school leaders can implement and sustain a
safe and inclusive school environment for all staff, students, and families using restorative
practices as a primary strategy.
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It is important to first outline steps with any effective system change. Rogers (2003)
describes the stages of change in two major phases: the initiation of an idea and the
implementation of that initiative. Blood and Thorsborne (2006) describe effective stages of
implementation and align their work to that of Rogers (2003). Table 5 outlines an effective
change process that can be utilized for effective implementation of restorative practices.
Table 5
Blood and Thorsborne (2006) Stages of Implementation
Stage 1:
Gaining
Commitment

Stage 2:
Developing
Shared
Vision

Stage 3:
Developing
Responsive
and Effective
Practice

Stage 4:
Developing
a Whole
School
Approach

Stage 5:
Professional
Relationships

Determine a
need to make the
connections to
the relative
advantages that a
restorative
philosophy can
offer their
school.

Staff develop a
collective
commitment
around a shared
vision and welldefined
outcomes.

Provide training
and common
language around
the new practice.
Every school
will be subtly
different and
should develop a
model that best
aligns with their
school.

A new set of
norms is
established
within the
organization.

Measure the
impact and make
adjustment by
getting feedback
from a variety of
stakeholders.

Blanchard (2006) indicates that 70% of change initiatives fail due to three critical
reasons:
1. Leaders announce the change and consider the announcement sufficient for
implementation.
2. Staff concerns are not surfaced nor heard by leaders.
3. Staff expected to change are not actively involved in the change process.
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As results were reviewed, many of the issues raised by Blood and Thorsborne (2006) and
Blanchard (2006) were addressed specific to restorative practice. Overall, there were four
findings that rose to the top as part of this systematic review of literature: (a) provide ongoing
and sustained professional development, (b) establish staff buy-in and trust prior to
implementation, (c) model restorative practice for staff (i.e., facilitate circles), and (d) create a
vision for the work. This section summarizes these key findings that contribute to successful
implementation of restorative practice in schools.
Provide Ongoing and Sustained Professional Development
This factor was referenced the most in the systemic review where 17 out of 23 studies
indicated the need for ongoing and sustained professional development. Teacher professional
development and ongoing learning is essential to the success of any educational reform. It is
important to note that the initial training should not be the only time restorative practice is
introduced. Continued conversations about restorative practice implementation should occur
throughout the year at faculty meetings, professional development days, and other opportunities.
Studies demonstrated that many schools that implemented restorative practices used a
“train the trainer” (TtT) approach where a small group of teachers and administrators attended a
comprehensive training and brought the information back to share with the whole staff.
Additionally, studies indicated it was important that principals include teacher representatives as
part of this TtT approach. Liberman and Katz (2017) also emphasize that training should not be
limited to passive learning but should include ongoing work with skilled facilitators, such as oneon-one coaching, learning through shadowing, and learning through feedback after leading
restorative groups or conferences with students. Practitioners appreciated an extensive training
timeframe (i.e., at least three weeks) where there were opportunities to repeatedly learn
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approaches, practice them in the classroom, and then reconvene with trainers to improve their
practice (Liberman & Katz, 2017). Some districts in the reviewed studies also employed a
restorative practice coach or coordinator to provide this ongoing learning support following
training. Mayworm et al. (2016) indicated that a tiered approach to intervention for teachers was
often necessary to meet the needs of all educators of the school community. Tiered approaches
offer more intensive support for participants who need additional assistance beyond the universal
level. School data and surveys collected at baseline while monitoring implementation can
identify teachers who may benefit from group or one-on-one consultation (Mayworm et al.,
2016). Data can help to identify teachers who (a) refer many students to the office, (b) refer a
disproportionate number of ethnically diverse students, (c) self-identify as needing support,
and/or (d) are identified through observations as needing additional support. By using multiple
forms of data collection including fidelity checks, discipline data, and teacher feedback, teachers
who may benefit from additional training can be identified (Mayworm et al., 2016). Overall,
schools are more likely to be successful in the implementation of restorative practices if they
include a variety of stakeholders in the initial training, have a tiered approach for teacher
support, and create a plan to ensure training is provided over time, especially as new staff come
on board in a school.
Establish Staff Buy-in and Trust Prior to Implementation
Closely connected to professional development is the principal’s role in ensuring staff
buy-in prior to conducting training and implementing restorative practice. Perhaps the biggest
hurdle to overcome is shifting the mindsets of all educators in a school. Educators may have
been using a more punitive approach for decades in the belief that punishment itself will change
behavior. The restorative approach also does not lend itself to staff “being partly in” and some
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staff “opting out” can undermine the success of the restorative approach. As a result, it is
imperative that staff have a strong understanding of why change from punitive approaches is
needed and the research that supports restorative practice in supporting student success.
Educators must shift in philosophy first; then they can proceed with shifting their actions
(Liberman & Katz, 2017). Restorative practices can sometimes be perceived as weak on
accountability and lacking consequences. Staff may feel this approach is soft on students and
that students will take advantage of perceived leniency (Liberman & Katz, 2017). As a result,
leadership must provide clarity on the definition of accountability in this approach while
establishing buy-in with staff.
Studies indicated the importance for principals to engage in multiple conversations with
staff members at the beginning of the implementation process, due in large part, to some staff not
fully understanding the concepts behind restorative practices (Watkins, 2017; Liberman & Katz,
2017). Principals should ask broad questions at the onset of implementation: Does this new
approach align with our beliefs about students? Have we obtained the desired outcomes using
the former approaches? What do we really want for students? The answers to these questions
can serve as focal points lending direction for the implementation of restorative practices.
One perspective offered by Mutcher (2018) for building staff buy-in is to share research
that supports the use of restorative practices. When staff can see evidence and data (i.e. decrease
in number of discipline referrals, reduction in number of suspensions, improved attendance data,
and improved academic achievement) from other schools, this can help build rationale for the
change. A teacher was quoted by Mutcher (2018) as saying:
“One thing that I think helps others make the shift in norms is showing the data and
explaining the neuroscience behind restorative. When you are trying to sell your faculty
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on change, you’ve got minds that are going to say, ‘tell me about the science behind it or
show me the data’ behind it.” (p. 82)
Lastly, a theme that emerged throughout the reviewed research was the concept of trust.
Trust is the essential ingredient within any system change. The concepts of trust and making
genuine connections with staff directly relate to a principal’s abilities to change school climate.
Ultimately, staff need trust in their leader to ensure they are being led in the right direction for
their school. Trust is built over time with staff and is the foundation for establishing
relationships with staff to secure buy-in for implementing a restorative practice approach with
school discipline.
Model Restorative Practice for Staff
As with any school improvement effort, ensuring the leader “walks the talk”
accomplishes two things. First, staff see the commitment of the leader with moving forward
with the change. Second, modeling the change helps staff better see and understand how to
implement new practices and procedures.
Overall, teachers feel supported when the principal is willing to partner with them
and provide modeling to nurture their ability to lead circles. Effective implementation of
restorative practice requires the principal to model practices through interactions with
students and staff, leading classroom circles, and in creating space for staff, to engage in
restorative approaches with one another. Overall, relational and collaborative leadership is well
documented as the lever of implementation efficacy and sustainability towards fostering a more
positive school climate (Kervick et al., 2020).
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Create a Vision for the Work
Lastly, another critical element in implementing restorative practice in schools is the role
of the principal in developing a vision for the initiative. The subject of vision, which is “creating
a compelling picture of the future,” (Ancona et al., 2007, p. 94) has been written about
extensively by scholars and researchers because when a vision is executed properly, it can have
such a significant impact on the organization. Principals must have a strong understanding of
what restorative practice is and what this approach looks like in the school setting. In addition to
communicating the vision for restorative practices, many studies also found that school leaders
must effectively communicate how restorative practices align to current school initiatives (i.e.,
PBIS) as part of their overall vision for the school. Principals with the greatest success in
implementing restorative practices develop a timeline along with their vision. In other words,
they articulate the end result and the roadmap for how to get there.
Ultimately, restorative leaders must believe in the philosophy and approach enough to
feel that it is what is best for the school. Principals must move forward with an action plan that
is feasible with intentions of making improvements towards the overall vision of the school
where all students and staff feel safe and valued as part of the school community. As a result,
restorative practice implementation will most likely fail if a district administrator simply directs
a principal to implement this approach. As mentioned above, teacher buy-in is important, but
principal buy-in is equally important. The same strategies for establishing teacher buy-in must
be applied to principals if district leadership intends to move the district forward with a
restorative approach.
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Other Factors Contributing to Successful Implementation
of Restorative Practices
In addition to the top four factors contributing to the successful implementation of
restorative practices, many other factors were cited. For example, many studies discuss the need
for school leaders to use school data to monitor the continuous improvement of restorative
practices (Watkins, 2017; Mutscher, 2018; Garnett et al., 2020; Evanovich et al., 2020). Schools
should be reviewing student discipline data as well as implementation data to monitor the
effectiveness of restorative practices. Another theme that was observed in many studies was the
role of shared leadership and the involvement of all stakeholders in the implementation of
restorative practice (Garnett et al., 2020; Mutscher, 2018; Nelson, 2019; Pavelka, 2013; Watkins,
2017). Many schools that successfully implemented restorative practices involved teachers and
parents in the initial vision/buy-in phase as well as the training. Having teachers deliver some of
the professional development to other teachers helps to build a more collaborative approach and
ensures all stakeholders have a voice in the roll out.
Lastly, general effective leadership qualities were highlighted across all studies. Strong
leadership qualities including effective communication, collaboration with all staff, selfreflection throughout the process, supporting staff as needed, strategic thinking and action, and
passion for improved outcomes for students were common across studies. These qualities are
important for all principals leading schools even when not considering school improvement
efforts.
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ARTIFACT III
IMPLEMENTATION OF THE SOLUTION
The findings of this systematic review will be used to develop comprehensive training for
school district leaders (i.e., superintendents, central office administrators, and principals). The
dissertation provides information for professional development that includes the rationale for
why change from traditional punitive discipline is needed, the definition of restorative practices,
how it can be used as an alternative to exclusionary discipline, and ultimately, a summary of
findings from the systematic review that outlines key actions of school principals to ensure
effective implementation of restorative practices.
The researcher presented the findings of this dissertation at the 41st Annual American
Council on Rural Special Education (ACRES) National Conference held on March 3-5, 2022, at
the Myrtle Beach Hilton Resort in Myrtle Beach, SC. A slide show was developed to present
key findings of this dissertation at the conference (see Appendix A). Additionally, participants
were provided with a research brief that summarized the details of the presentation (see
Appendix B).
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CONCLUSION
The Every Child Succeeds Act (ESSA) requires schools to create a positive school
climate to support student and staff safety while encouraging the reduction of exclusionary
discipline practices that remove students from classroom instruction (USDOE, n.d.). The goal of
discipline is to focus on resolving issues while discouraging the use of punitive approaches to
student behavior. Exclusionary discipline by itself does not reteach desired behavior or repair
harm that may have been done by the offender. Schools are looking for alternatives to these
exclusionary discipline practices. Restorative practice can be an alternative to traditional
punitive discipline approaches by promoting strong interpersonal relationships and holding
students accountable for their actions.
Restorative practice is most effective when schools take a whole-school integrated
approach (Fronius et al., 2016). However, as with any system change, it is essential school
leaders take the necessary steps before, during, and after initial implementation to ensure
sustainability in order to achieve desired long-term effects. When school leaders do not have a
firm understanding about the purpose and philosophy behind restorative practices or possess a
reactive mindset that is motivated by low test scores or behavioral issues, implementation of
restorative practice will fail. Cama (2019) conducted a study that resulted in a failed attempt to
implement restorative practices at an urban high school in Colorado. He cited lack of
professional development, lack of staff buy-in, and lack of principal vision and commitment as
the main reasons for the failure. The results from Cama’s study support the findings in this
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dissertation regarding best practices in effective implementation. When school leaders invest
time and resources into effective school improvement, results can be dramatic and have a direct
positive impact on school climate for staff, students, and families.
This dissertation adds to the existing body of research regarding restorative practice in
schools by synthesizing existing literature into a practical guide for school district leaders. This
dissertation provides information to guide development of restorative practice training that can
be applicable to managing and leading schools in the development of positive school climates.
As a result of this study, it is clear when school principals follow key steps in the implementation
of restorative practices as a school-wide approach, school goals toward improving school climate
are achieved. The intended key audiences for this information include school boards,
superintendents, central office administrators, principals, instructional coaches, and teacher
leaders. It is critical to include the rationale for why change is needed from traditional punitive
discipline policies and practices as part of any restorative practice training. This dissertation
provides the rationale and outlines the essential steps by school leaders for effective
implementation and sustainability of this important initiative. Lastly, as with all system change,
it is important to remember that meaningful change takes time and develops through years of
implementation.
The focus of this study was to introduce restorative practices as an alternative
approach to addressing student discipline and how school leaders successfully implement
effective restorative practices. While this was very informative, the researcher realizes that
regarding restorative practices, there are still many areas of study that could and should be
addressed. Further research questions include the following:
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•

What strategies have been successful in implementing restorative practices at the
elementary level versus secondary level?

•

Does successful implementation differ considering school demographics or
disciplinary challenges?

•

What strategies have been successful in building buy-in of stakeholders for
restorative practice implementation in schools?

•

What are the key elements of restorative practice that need to be implemented for the
program to be successful?

•

What is the impact of restorative practice on overall school culture?

•

When implemented with fidelity, does restorative practice impact racial
disproportionality in discipline?

Additionally, one of the areas of greatest limitation with this study was the lack of quantitative
data. All reviewed studies were case studies and did not lend to a more quantitative analysis
such as a meta-analysis. Additionally, as with any literature search, researchers run the risk of
missing studies due to the keyword or phrases used. Lastly, a total of 23 studies were found as
part of this systematic review which could be considered a relatively low number of studies.
More quantitative research across all levels (elementary, middle, and high school) is
needed to help develop effective professional development and drive policy for the use of
restorative practices. It is apparent that principals are not uniformly implementing this approach
and that schools can benefit from a more comprehensive and detailed plan for implementation of
restorative practice in schools. The plan should include key actions of school leaders prior,
during, and after initial implementation. It has become evident that more research is needed to
examine the behavior and actions of school leaders that contribute to the successful
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implementation and sustainability of restorative practices as an alternative approach to traditional
discipline practices that result in improved school climate and reduced discipline incidents.
With every research study, there are issues related to individual biases. The researcher
had preexisting strong feelings and experiences related to student discipline approaches and the
use of restorative practices; therefore, these factors should be recognized when considering the
findings.
In closing, Indigenous people groups have long understood the circle as a space of
equality, connectedness, empowerment, and dignity (Fronius et al., 2016). School leaders can
learn from these long-standing practices by incorporating circles and restorative approaches to
help children understand how to develop positive relationships and social competence. As
schools continue to embrace restorative practices as a means of transforming school climate and
student behavior, restorative practices and circles create safe spaces where children can feel seen,
heard, understood, and ultimately acknowledged as inherently valuable and worthy. Restorative
practices have the potential to transform schools into dignity-enhancing communities where all
students thrive and find success into adulthood.
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Research
Brief

RESTORATIVE PRACTICES:
THE KEY ACTIONS OF SCHOOL
LEADERS FOR EFFECTIVE
IMPLEMENTATION

Amy L. Starzecki
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Why is there a need for schools to move away from exclusionary
discipline practices as a primary strategy for student discipline?
Underlying mental health conditions can translate into a variety of behaviors in schools and can have
serious implications for students. These children often experience significant disciplinary incidents that
result in out-of-school suspensions (OSS) or expulsion
(NCLD, 2017).
Exclusionary discipline refers to any type of school disciplinary action that removes or excludes a
student from their educational setting and classroom instruction. In-school suspension (ISS) has been
shown to be as ineffective as OSS and expulsion in reducing students' problem behaviors with the
added negative effect of missing key instruction (Cholewa et al., 2018).
Students that experience more exclusionary discipline experience more social isolation, mobility,
increased retention, increased dropout rates, reduced achievement and graduation rates, and increased
likelihood of becoming involved with the criminal justice system (Kern, 2015; Wagner et al., 2005).
Harsh, exclusionary, and discriminatory discipline policies and practices undermine the intent
behind Every Student Succeeds Act (ESSA).

Connection to Equity
Concerns With
Exclusionary Discipline
•

•

•

•

This practice does not
teach behavioral
expectations.
This practice does not
necessarily ensure reduction of
future incidents.
This practice negatively impacts
the relationships between students
and staff (Smith et al., 2015).
Schools that exhibit higher levels
of exclusionary discipline can
negatively affect ALL students,
including non-suspended students.
Frequent use of punishment
creates highly punitive school
environments and hinders the
academic performance of all
students (Perry & Morris, 2014).

Historically, there has been disproportionate
use of exclusionary practices with students of
color and students with disabilities (Green et
al., 2018). This disproportionate use of
exclusionary practices results in loss of
instructional time with students out of the
classroom and has a direct impact on the
existing achievement gap (Perry & Morris,
2014).
The U.S. Department of Education Office of
Civil Rights (2016) suggests that disparities
observed in the discipline data are not
explained by more frequent or more serious
misbehavior by students of color. Given the
subjective nature of some student behaviors,
this is potentially where discrimination and
bias contribute to consequences being applied
differently. Inequalities in arrests can be
connected to inequalities in school
discipline is also referred to as the “School-toPrison Pipeline” (Barnes & Motz, 2018;
Mowen & Brent, 2016; Perry & Morris, 2014).
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Principal Leadership &
System Change
“There’s no such thing as a
high-performing school
without a great principal.
You simply can’t overstate
their importance in driving
student achievement, in
attracting and retaining
great talent to the school.”
Former U.S. Education Secretary,
Arne Duncan

It is imperative that student discipline
practices and policies be changed to
better support students who have
historically received discriminatory
treatment in schools (i.e., students of
color, students with disabilities, etc.)
Changing school discipline policies and
practices that have been embedded in
our schools require a system overhaul
and will require highly effective school
principals to lead and sustain the
change.
Principal leadership is second only to
teaching among school-related factors
that result in student success
(Leithwood et al., 2004).

“Quantitative and qualitative
research on school
leadership has concluded
that leadership is second only
to classroom instruction
among school- related
factors in influencing student
learning.”
Leithwood et al. (2004)

Research consistently shows that
schools classified as successful possess
strong school leadership (Huber, 2004).
In fact, the importance of principal
leadership can be considered one of the
clearest findings of school effectiveness
research (Gray, 1990).
School principals are essential change
agents who have significant influence
on whether a school will be successful
in adopting new school improvement
initiatives as well as fostering a
reflective staff culture towards
continuous improvement.
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What is Restorative Practice?
Restorative practice encompasses an approach that is non-punitive, relationship focused,
addresses conflict, and promotes collaborative problem solving among staff and students.
Restorative Practice Continuum
Affective
statements
Affective
statements are
expressions of
feelings by the
teacher. When a
teacher expresses
their feelings,
children become
more empathetic.

Small
impromptu
conference
Affective questions
A small
elicit what the
impromptu
student was
conference is an
informal
thinking and feeling
(i.e., what did you restorative practice
think when you
that fosters
realized what had
awareness,
happened?).
empathy, and
responsibility in a
way to achieving
social discipline.
Affective
questions

Group
Formal
or
conference
circle
Sitting in a circle
Formal
helps everyone feel
conferences
provide formal
more connected.
responses to
Circles can be used
to check in/out, set misbehavior. The
facilitator
classroom norms,
explores what
and responding to
happened, who
significant
behavior problems. was affected, and
what needs to be
done to make
things right.

(Costello et al., 2018)

Restorative practices have been shown to decrease the amount of time students
spend outside of the classroom. Additionally, restorative practices promote
academic progress, improves adult to student relationships, improves student
engagement, and ultimately, reduces future problem behavior.
For more information: International Institute for Restorative Practices
(IIRP) https://www.iirp.edu.

The restorative approach does not lend
itself to staff “being partly in” and some staff
“opting out.” This can undermine the success of
the restorative approach.
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Key Actions of School Leaders for Effective
Implementation of Restorative Practice

Twenty-three studies were examined. Overall, there were four findings that rose to the top as most
important for principals to ensure effective implementation of restorative practice.
PROVIDE ONGOING AND SUSTAINED PROFESSIONAL DEVELOPMENT
 Training should include a variety of stakeholders in the initial training.
 Training should have a tiered approach for teacher support. Tiered approaches offer more intensive
support for participants who need additional assistance beyond the universal level (Mayworm et al.,
2016).
 Leadership should create a plan to ensure training is provided over time, especially as new staff come on
board in a school (Liberman & Katz, 2017; Mayworm et al., 2016).
ESTABLISH STAFF BUY-IN AND TRUST PRIOR TO IMPLEMENTATION
 Provide a strong understanding of why change is needed along with the research and data that supports
restorative practice in supporting student success.
MODEL RESTORATIVE PRACTICE (I.E., FACILITATED CIRCLES)
 “Walk the talk.”
 Staff see the commitment of the leader with moving forward with the change. Modeling the change
helps staff better see and understand how to implement new practices and procedures (Watkins, 2017;
Liberman & Katz, 2017).
CREATE A VISION FOR THE WORK
 The most effective principals communicate regularly about the vision for restorative practices.
 Principals should communicate how restorative practices align to current school initiatives (i.e., PBIS)
as part of their overall vision for the school. Principals must have a strong understanding of what
restorative practice is and how this approach looks in a school setting.

Other factors that contribute to successful
implementation (seen in more than two studies):
• Shared leadership is needed to support work
(administration, teacher, etc.). This includes
teacher voice in implementation process.
• Leadership must possess these qualities:
collaborative, allow for staff voice, selfreflective, effective communication.
• Establish parent buy-in and provide parents (and
students) with information (demonstrate circles)
about RP.
• Build positive relationships with both
students and staff prior to roll out.
• Data analysis (academics, discipline, etc.) to
show change was needed and monitor progress.
• School principals should have a high level of
buy-in and confidence in understanding RP.
• Monitor climate data (i.e., reductions in
referrals, etc.) for continuous improvement.

RESTORATIVE PRACTICES
HAVE SHOWN TO
SIGNIFIACNTLY REDUCE
SUSPENSIONS ACROSS
ALL GRADE LEVELS
WHILE MAKING SCHOOLS
SAFER
(Ryan & Zoldy, 2011)

74

References

Barnes, J., & Motz, R. (2018). Reducing racial inequalities in adulthood arrest by reducing inequalities in
school discipline: Evidence from the school-to-prison pipeline. Developmental Psychology, 54(12), 23282340. https://doi.org/10.1037/dev0000613
Cholewa, B., Hull, M., Babcock, C., & Smith, A. (2018). Predictors and academic outcomes associated with inschool suspension. School Psychology Quarterly, 33(2), 191-199. https://doi.org/10.1037/spq0000213
Costello, B., Wachtel, J., & Wachtel, T. (2018). The restorative practices handbook: For teachers, disciplinarians,
and administrators (2nd ed). International Institute for Restorative Practices.
Gray, J. (1990). The quality of schooling: Frameworks for judgement. British Journal of Educational Studies,
38(3), 204-223. https://doi.org/10.1080/00071005.1990.9973850
Green, A., Maynard, D., & Stegenga, S. (2018). Common misconceptions of suspension: Ideas and
alternatives for school leaders. Psychology in the Schools, 55(4), 419-428. https://doi.org/10.1002/pits.22111
Huber, S. G. (2004). School leadership and leadership development. Journal of Educational Administration,
42(6), 669-684. https://doi:10.1108/09578230410563665
Leithwood, K., Louis, K.S., Anderson, S., & Wahlstrom, K. (2004). How leadership influences student learning.
Minneapolis, MN, and Toronto, Ontario: The Center for Applied Research and Educational Improvement, Ontario
Institute for Studies in Education at the University of Toronto.
Liberman, A. & Katz, M. (2017). Implementing restorative justice in Rhode Island schools: First-year
implementation of case conferencing. Urban Institute. Washington, DC.
Mayworm, A. M., Sharkey, J. D., Hunnicutt, K. L., & Schiedel, K. C. (2016). Teacher consultation to enhance
implementation of school-based restorative justice. Journal of Educational and Psychological Consultation,
26(4), 385-412. https://doi.org/10.1080/10474412.2016.119636
Mowen, T., & Brent, J. (2016). School discipline as a turning point: The cumulative effect of suspension on
arrest. Journal of Research in Crime and Delinquency, 53(5), 628-653.
National Center for Learning Disabilities (NCLD). (2017, January). Our Research: Social, Emotional and
Behavioral Challenges. https://www.ncld.org/research/state-of-learning-disabilities/social-emotional-andbehavioral-challenges
Perry, B., & Morris, E. (2014). Suspending progress: Collateral consequences of exclusionary punishment in
public schools. American Sociological Review, 79(6), 1067-1087.
Ryan, T., and Zoldy, S. (2011). Alternatives to Suspension: A Government Initiative. International Journal of
Educational Reform, 20(4), 322-342. doi:10.1177/105678791102000403
Smith, D., Fisher, D., & Frey, N. (2015). Better Than Carrots or Sticks. ASCD. Watkins, A. (2017).
restorative practices: The role of leadership and effective implementation and sustainability. Doctoral
dissertation, San Diego State University.
U.S. Department of Education Office for Civil Rights. (2016). Civil Rights Data Collection: A First Look.
Washington, DC: U.S. Department of Education, OCR.
Watkins, A. (2017). restorative practices: The role of leadership and effective implementation and sustainability.
Doctoral dissertation, San Diego State University.

75

REFERENCES
*References with an asterisk were included in the systematic review.
Abrevaya, S., & White, J. (2009). Obama administration announces historic opportunity to turn
around nation’s lowest-achieving public schools. U.S. Department of Education.
https://www.ed.gov/news/press-releases/obama-administration-announces-historicopportunity-turn-around-nations-l owest-a
American Civil Liberties Union (ACLU) (2020). Your Right to Equality in Education. American
Civil Liberties Union. https://www.aclu.org/other/your-right-equality-education
Ancona, D., Malone, T. W., Orlikowski, W. J., & Senge, P. M. (2007). In praise of the
incompetent leader. Harvard Business Review, 85(2), 92-100.
https://hbr.org/2007/02/in-praise-of-the-incomplete-leader
Anderson, M. (2017). Transformational leadership in education: A review of existing
literature. International Social Science Review, 93(1). https://link.gale.com/apps/doc/
A510297514/EAIM?u=ndacad_58202zund&sid=EAIM&xid=e47b22cc
*Anyon, Y., Jenson, J., Altschul, I., Farrara, J., McQueen, J., Greer, E., Downing, B., &
Simmons, J. (2014). The persistent effect of race and the promise of alternatives to
suspension in school discipline outcomes. Children and Youth Services Review, 44, 379.
https://doi.org/10.1016/j.childyouth.2014.06.025
Arcia, E. (2007). Variability in schools’ suspension rates of Black students. Journal of Negro
Education, 76(4), 597-608. http://www.jstor.org/stable/40037230
76

Augustine, C., Engberg, J., Grimm, G., Lee, E., Wang, E., Christianson, K., & Joseph, A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of
the impact of restorative practices in a mid-sized urban school district. RAND
Corporation, 2018. https://doi.org/10.7249/RR2840
Barnes, J., & Motz, R. (2018). Reducing racial inequalities in adulthood arrest by reducing
inequalities in school discipline: Evidence from the school-to-prison pipeline.
Developmental Psychology, 54(12), 2328-2340. https://doi.org/10.1037/dev0000613
Blanchard, K. (2006). Leading Change at a Higher Level. Pearson Education Ltd.
*Blood, P., & Thorsborne, M. (2005, March). The challenge of culture change: Embedding
restorative practice in schools. In Sixth International Conference on Conferencing,
Circles and other restorative practices: Building a Global Alliance for restorative
practices and Family Empowerment, Sydney, Australia (pp. 3-5).
*Blood, P., & Thorsborne, M. (2006, October). Overcoming resistance to whole-school uptake
of restorative practices. In Paper presented at the International Institute of restorative
practices. “The Next Step: Developing Restorative Communities, Part 2” Conference,
Bethlehem, Pennsylvania.
Brettle, A. (2009) Systematic reviews and evidence-based library and information practice.
Evidence Based Library and Information Practice, 4(1) 43-50.
https://doi.org/10.18438/B8N613
Brummer, J. (2016). Five reasons implementation of restorative practices fails in schools.
https://www.joebrummer.com/2016/02/28/5-reasons-implementation-of-restorativepractices-fails-in-schools/

77

Cama, P. G. (2019). Restorative injustice: A study of failed implementation of restorative
practices at an urban high school. Electronic Theses and Dissertation. 1545.
https://digitalcommons.du.edu/etd/1545
*Charles, K. (2019). Administrators’ perceptions of the implementation of restorative practices
at selected urban elementary schools in Southeast Texas (Doctoral dissertation, Houston
Baptist University).
Cholewa, B., Hull, M., Babcock, C., & Smith, A. (2018). Predictors and academic outcomes
associated with in-school suspension. School Psychology Quarterly, 33(2), 191-199.
https://doi.org/10.1037/spq0000213
Clark, D., Thatcher, D., & Martin, C. (2010). Child abuse and other traumatic experiences,
alcohol use disorders, and health problems in adolescence and young adulthood. Journal
of Pediatric Psychology, 35(5), 499-510. https://doi.org/10.1093/jpepsy/jsp117
Connelly, G. (2010). A conversation with secretary of education Arne Duncan. Principal, 90,
34-38. https://eric.ed.gov/?id=EJ917578
*Cooper, H. M. (2017). Research synthesis and meta-analysis: A step-by-step approach. Sage
Publications.
Costello, B., Wachtel, J., & Wachtel, T. (2018). The restorative practices handbook: For
teachers, disciplinarians, and administrators (2nd ed). International Institute for
Restorative Practices.
*Das, A. (2018). From the margins to the mainstream? A comparative case study of restorative
justice implementation and integration within public schools [ProQuest Information &
Learning]. In Dissertation Abstracts International Section A: Humanities and Social
Sciences 79, (1), A-E.
78

*Davis, T. (2018). Deterring the School-to-Prison Pipeline: An Examination into Principals’
Perceptions of restorative practices (Doctoral dissertation, Point Park University).
Dee, T. S., & Jacob, B. (2011). The impact of No Child Left Behind on student achievement.
Journal of Policy Analysis and Management, 30(3), 418-446.
https://doi.org/10.1002/pam.20586
Dickerson, S. (2014). (In)Tolerable Zero Tolerance Policy. Ejournal of Education Policy.
https://eric.ed.gov/?id=EJ1158091
Drewery, W., & Kecskemeti, M. (2010). Restorative practice and behaviour management in
schools: Discipline meets care. Waikato Journal of Education, 15(3), 101-113.
https://doi.org/10.15663/wje.v15i3.85
Dunlea, M. (2019, September 04). Every student matters: Cultivating belonging in the
classroom. https://www.edutopia.org/article/every-student-matters-cultivating-belongingclassroom
*Estes, E. (2017). My leadership experiences with peace circles as a restorative practice.
(Doctoral dissertation, Loyola University Chicago).
https://ecommons.luc.edu/luc_diss/2796
*Evanovich, L. L., Martinez, S., Kern, L., & Haynes, R. D. (2020). Proactive circles: A practical
guide to the implementation of a restorative practice. Preventing School Failure, 64(1),
28-36. http://dx.doi.org.ezproxy.library.und.edu/10.1080/1045988X.2019.1639128
Evans, K., & Vaandering, D. (2016). The little book of restorative justice in education: Fostering
responsibility, healing, and hope in schools. Good Books.

79

*Fronius, T., Persson, H., Guckenburg, S., Hurley, N., & Petrosino, A. (2016). Restorative
justice in US schools: A research review. San Francisco, CA: WestEd Justice &
Prevention Training Center.
*Gamma, R. P. (2021). Restorative practice and principal perception: A quantitative analysis of
principal perception and outcome (Doctoral dissertation, Fordham University).
*Garnett, B., Moore, M., Kidde, J., Ballysingh, T. A., Kervick, C. T., Bedinger, L., Smith, L. C.,
& Sparks, H. (2020). Needs and readiness assessments for implementing school-wide
restorative practices. Improving Schools, 23(1), 21-32.
https://doi.org/10.1177/1365480219836529
Gough, D., Oliver, S., & Thomas, J. (Eds.). (2017). An introduction to systematic reviews. Sage.
Gray, J. (1990). The quality of schooling: Frameworks for judgement. British Journal of
Educational Studies, 38(3), 204-223. https://doi.org/10.1080/00071005.1990.9973850
Greco, T., Zangrillo, A., Biondi-Zoccai, G., & Landoni, G. (2013). Meta-analysis: Pitfalls and
hints. Heart, lung and vessels, 5(4), 219-225.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3868184/
Green, A., Maynard, D., & Stegenga, S. (2018). Common misconceptions of suspension: Ideas
and alternatives for school leaders. Psychology in the Schools, 55(4), 419-428.
https://doi.org/10.1002/pits.22111
Gregory, A., Clawson, K., Davis, A., & Gerewitz, J. (2016). The promise of restorative
practices to transform teacher-student relationships and achieve equity in school
discipline. Journal of Educational and Psychological Consultation: Restorative Justice,
26(4), 325-353. https://doi.org/10.1080/10474412.2014.929950

80

Gregory, A., Huang, F., Anyon, Y., Greer, E., & Downing, B. (2018). An examination of
restorative interventions and racial equity in out-of-school suspensions. School
Psychology Review, 47(2), 167-182. https://doi.org/10.17105/SPR-2017-0073.V47-2
Gregory, A., Skiba, R. J., & Noguera, P. A. (2010). The achievement gap and the discipline
gap: Two sides of the same coin? Educational Researcher, 39(1), 59-68.
https://doi.org/10.3102/0013189X09357621
Hallinger, P., & Heck, R. H. (1998). Exploring the principal’s contribution to school
effectiveness. School Effectiveness and School Improvement: An International Journal of
Research, Policy and Practice, 9(2) 157-191. https://doi.org/10.1080/0924345980090203
*Hannay, L. M., Manning, M., Earl, S., & Blair, D. (2006). Leaders leading and learning
(Part1). Management in Education, 20(3), 20-23.
https://doi.org/10.1177/08920206060200030401
Hernandez-Melis, C., Fenning, P., & Lawrence, E. (2016). Effects of an alternative to
suspension intervention in a therapeutic high school. Preventing School Failure:
Alternative Education for Children and Youth, 60(3), 252-258.
Hollingworth, O. (2018). Initiating conversations and opening doors: How principals establish a
positive building culture to sustain school improvement efforts. Educational
Management, Administration & Leadership, 46(6), 1014-1034.
https://doi.org/10.1177/1741143217720461
Huber, S. G. (2004). School leadership and leadership development. Journal of Educational
Administration, 42(6), 669-684. https://doi.org/10.1108/09578230410563665
Kern, L. (2015). Addressing the needs of students with social, emotional, and behavioral
Problems: Reflections and Visions. Remedial and Special Education, 36(1), 24-27.
81

*Kervick, C., Garnett, B., Moore, M., Arámbula-Ballysingh, T., & Smith, L. C. (2020).
Introducing restorative practices in a diverse elementary school to build community and
reduce exclusionary discipline: year one processes, facilitators, and next steps. The
School Community Journal, 30(2), 155-183. https://eric.ed.gov/?id=EJ1276943
Kotter, J. P. (2012). Leading change. Harvard Business Review Press.
Kurt, S. (2020, July 11). Lev Vygotsky - Sociocultural Theory of Cognitive Development.
https://educationaltechnology.net/lev-vygotsky-sociocultural-theory-of-cognitivedevelopment/
Lane, T. (2021, September 2). Advantages and disadvantages of Systematic Reviews. Edanz
Learning Lab. https://learning.edanz.com/courses/slr1-2020/lessons/1-what-aresystematic-reviews/topic/advantages-and-disadvantages-of-systematic-reviews/
Langston University. (2016). Transformational leadership.
https://www.langston.edu/sites/default/files/basiccontentfiles/TransformationalLeadership.pdf
Leithwood, K., Louis, K. S., Anderson, S., & Wahlstrom, K. (2004). How leadership influences
student learning. Minneapolis, MN, and Toronto, Ontario: The Center for Applied
Research and Educational Improvement, Ontario Institute for Studies in Education at the
University of Toronto.
*Liberman, A., & Katz, M. (2017). Implementing restorative justice in Rhode Island schools:
First-year implementation of case conferencing. Urban Institute.
Macready, T. (2009). Learning social responsibility in schools: a restorative practice.
Educational Psychology in Practice, 25(3), 211-220. https://doiorg.ezproxy.library.und.edu/10.1080/02667360903151767
82

Mallett, R., Hagen-Zanker, J., Slaten, R., & Duvendack, M. (2012). The benefits and challenges
of using systematic reviews in international development research. Journal of
Development Effectiveness. 4(3), 445-455.
https://doi.org/10.1080/19439342.2012.711342
*Mansfield, K. C., Fowler, B., & Rainbolt, S. (2018). The Potential of restorative practices to
ameliorate discipline gaps: The story of one high school’s leadership team. Educational
Administration Quarterly, 54(2), 303-323. https://doi.org/10.1177/0013161X17751178
Marchbanks, M., Blake, J., Smith, D., Seibert, A., & Carmichael, D. (2014). More than a drop in
the bucket: The social and economic costs of dropouts and grade retentions associated
with exclusionary discipline. The Journal of Applied Research on Children, 5(2), 36.
http://digitalcommons.library.tmc.edu/childrenatrisk/vol5/iss2/17
*Mayworm, A. M., Sharkey, J. D., Hunnicutt, K. L., & Schiedel, K. C. (2016). Teacher
consultation to enhance implementation of school-based restorative justice. Journal of
Educational and Psychological Consultation, 26(4), 385-412.
https://doi.org/10.1080/10474412.2016.1196364
*McCluskey, G., Lloyd, G., Kane, J., Stead, J., Riddell, S., & Weedon, E. (2008). Can
restorative practices in schools make a difference? Educational Review, 60(4), 405-417.
https://doi.org/10.1080/00131910802393456
Morris, E. W., & Perry, B. L. (2016). The punishment gap: School suspension and racial
disparities in achievement. Social Problems, 63(1), 68-86.
https://doi.org/10.1080/19439342.2012.711342
Mowen, T., & Brent, J. (2016). School discipline as a turning point: The cumulative effect of
suspension on arrest. Journal of Research in Crime and Delinquency, 53(5), 628-653.
83

Muhammad, A., & Cruz, L. F. (2019). Time for Change: Four essential skills for
transformational school and district leaders. Solution Tree Press.
*Mutscher, T. J. (2018). Principals living restorative practices: A journey of Hope, Passion, and
Justice. (Doctoral dissertation, Texas State University).
National Alliance on Mental Illness (NAMI). (2019, September). Mental Health By the
Numbers. https://www.nami.org/mhstats
National Center for Education Statistics (NCES). (2020, May). The condition of education:
Students with disabilities. https://nces.ed.gov/programs/coe/indicator_cgg.asp
National Center for Learning Disabilities (NCLD). (2017, January). Our Research: Social,
Emotional and Behavioral Challenges. https://www.ncld.org/research/state-oflearning-disabilities/social-emotional-and-behavioral-challenges
National Center for Special Education Research (NCSER). (2006, March). Facts from NLTS2:
School behavior and disciplinary experiences of youth with disabilities.
https://ies.ed.gov/ncser/pubs/nlts2200603/disability.asp
National Policy Board for Educational Administration. (2015). Professional standards for
educational leaders 2015. https://www.npbea.org/wpcontent/uploads/2017/06/Professional-Standards-for-Educational-Leaders_2015.pdf
*Nelson, K. (2019). An integrated restorative justice program: an administrator’s self-study of
the program and the impact on sixth, seventh, and eighth-grade students in an urban
setting (Doctoral dissertation, Loyola University Chicago).
Newman, M., & Gough, D. (2020). Systematic reviews in educational research: Methodology,
perspectives and application. Wiesbaden. https://doi.org/10.1007/978-3-658-27602-7_1

84

Nicosia, N., MacDonald, J., & Pacula, M. (2017). Does mandatory diversion to drug
treatment eliminate racial disparities in the incarceration of drug offenders? An
examination of California’s proposition 36. Journal of Quantitative Criminology, 33(1),
179-205. https://ideas.repec.org/p/nbr/nberwo/18518.html
Ontario School Community Safety Advisory Panel. (2008). A road to health: A final report on
school safety. https://www.falconerschoolsafetyreport.com/finalReport.html
Parekh, R. (2018). What is mental illness? https://www.psychiatry.org/patients-families/what-ismental-illness
*Pavelka, S. (2013). Practices and policies for implementing restorative justice within schools.
Prevention Researcher, 20(1), 15-17. https://eric.ed.gov/?id=EJ1006578
Perry, B., & Morris, E. (2014). Suspending progress: Collateral consequences of exclusionary
punishment in public schools. American Sociological Review, 79(6), 1067-1087.
https://doi.org/10.1177/0003122414556308
Peterson, K. D. (1999). The Role of Principals in Successful Schools.
http://archive.wceruw.org/ccvi/pub/ReformTalk/Year_1999/Mar_1999_Reform_Talk_3.
html
Pollack, J., & Pollack, R. (2014). Using Kotter’s eight stage process to manage an organisational
change program: Presentation and practice. Systemic Practice and Action Research,
28(1), 51-66. https://doi.org/10.1007/s11213-014-9317-0
Rappaport, M. (2020, August 27). Breaking the behavior code.
https://childmind.org/article/breaking-behavior-code/
Rogers, E. (2003). Diffusion of Innovation. 5th Ed. Free Press.

85

Ryan, T., & Zoldy, S. (2011). Alternatives to Suspension: A Government Initiative. International
Journal of Educational Reform, 20(4), 322-342.
https://doi.org/10.1177/105678791102000403
Sebastian, A. (2019). Linking principal leadership to organizational growth and student
achievement: A moderated mediation analysis. Teachers College Record, 121(9).
https://eric.ed.gov/?id=EJ1225416
Sinek, S. [@simonsinek]. (2018, April 3). To affect change inside an organization we must
remember why people resist change. People don’t fear change, people like comfort.
[Tweet]. Twitter. https://twitter.com/simonsinek/status/981214620164771840
Skiba, R. J., Arredondo, M. I., & Williams, N. T. (2014). More than a metaphor: The
contribution of exclusionary discipline to a school-to-prison pipeline. Equity &
Excellence in Education, 47, 546-564. https://doi.org/10.1080/10665684.2014.958965
Smith, D., Fisher, D., & Frey, N. (2015). Better Than Carrots or Sticks. ASCD.
U.S. Department of Education. (n.d.). Every Student Succeeds Act (ESSA).
https://www.ed.gov/essa?src=rn
U.S. Department of Education Office for Civil Rights. (2016). Civil Rights Data Collection: A
First Look. Washington, DC: U.S. Department of Education, OCR.
U.S. Government Accountability Office. (2018, March). Discipline Disparities for Black
Students, Boys, and Students with Disabilities. (Publication No. GAO-18-258).
https://www.gao.gov/products/GAO-18-258
Wachtel, T. (n.d.). Defining restorative. IIRP restorative practices.
https://www.iirp.edu/restorative-practices/defining-restorative/

86

Wagner, M., Kutash, K., Duchnowski, A. J., Epstein, M. H., & Sumi, W. C. (2005). The
Children and Youth We Serve: A national picture of the characteristics of students with
emotional disturbances receiving special education. Journal of Emotional and Behavioral
Disorders, 13(2), 79-96. https://doi.org/10.1177/10634266050130020201
Wald, J., & Losen, D. (2003). Defining and redirecting a school-to-prison pipeline. Framing
Paper for the School-to-Prison Pipeline Research Conference. The Civil Rights Project,
Harvard University, Cambridge, MA.
Wallace, J. M., Jr., Goodkind, S., Wallace, C. M., & Bachman, J. G. (2008). Racial, Ethnic, and
Gender Differences in School Discipline among U.S. High School Students: 1991-2005.
Negro Educational Review, 59(1-2), 47-62.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2678799/
*Watkins, A. (2017). Restorative practices: The role of leadership and effective implementation
and sustainability. Doctoral dissertation, San Diego State University.
*Weaver, J. L., & Swank, J. M. (2020). A case study of the implementation of restorative justice
in a middle school. RMLE Online: Research in Middle Level Education, 43(4).
http://dx.doi.org.ezproxy.library.und.edu/10.1080/19404476.2020.1733912
Welsh, R., & Little, S. (2018). The school discipline dilemma: A comprehensive review of
disparities and alternative approaches. Review of Educational Research, 88(5), 752-794.
https://doi.org/10.3102/0034654318791582
West, S., Day, A., Somers, C., & Baroni, B. (2014). Student perspectives on how trauma
experiences manifest in the classroom: Engaging court-involved youth in the
development of a trauma-informed teaching curriculum. Children and Youth Services
Review, 38(C), 58-65.
87

Wilson, J. Q., & Herrnstein, R. J. (1985). Crime and human nature. Simon and Schuster.
Youth Justice Board. (2003). MORI youth survey.
https://www.ipsos.com/sites/default/files/publication/197001/
SRI_An_analysis_of_Youth_Survey_Data_2006.pdf
Zehr, H. (2016). The little book of restorative justice. Langara College.

88

